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FOREWORD
Prior to 1946 the area which at that time
became Unit District #300 included nine rural schools,
two city elementary schools and a township high school.
There were, consequently, eleven boards of education

directing as many schools in the area.

Obviously there

was little or no co-operation or co-ordination among

these systems as to unification of curriculum content.
Following the formation of Unit District

#300 all ot the rural attendance centers were closed
with one exception, Jonathan Creek.

With the district

re-organization under one board of education came a
need tor a comprehensive study and revision of the
currieulUJll.
Continuous curriculum planning and revision
ia not only desirable but also necessary.

Factors

contributing to this necessity have been: housing
problems, shortage

or

funds, taxpayer resistance to

increased taxb1lls, increase in the school population.
teacher shortage, and community interests and needs.
In the light of these new problems and
interests a school-wide curriculum. study and revision
was undertaken beginning in the fall of 1953.

i

11

In order to understand some of the problems
of cw.-riculum development, a brief history is explained
witll some ot the approaches and types of curriculum

development prior to the study.

TABLE OF CONTENTS
FOREWORD • • • • • • • • • • • • • • • • • • • •
PART I ORIGIN OF CURRICULUM DEVELOPMENT

i

Chapter
I. A BRIEF HISTORY OF CURRICULUM DEVELOPMENT • • 1

II. APPROACHES TO CURRICULUM DEVELOPMENT • • • •
Individual Differences Approach
Psycho-biological Approach
The Social Approach
Community and Pupil Needs Analysis

4

III. THE FOUR TYPES OF CURRICULUM • • • • •••• 15
Separate-subjects Curriculum
Correlated Curriculum
Broad-fiel&Curriculum
Developmental-activity Curriculum
PART II

EVALUATION OF THE SULLIVAN UNIT
CURRICULUM

IV. ORIGIN OF THE SULLIVAN STUDY • • • • • • • • 20
Philosophy of Education for the Sullivan
Unit Schools
V. THE LANGUAGE ARTS CURRICULUM • • • • • • • • 26

Seventh Grade Reading Program
The Language Program
Proposed Language Text Review
Spelling
Writing

VI. ARITHMETIC • • • • • • • • • • • • • • • •
VII. SOCIAL STUDIES • • • • • • • • • • • • • •
111

.38

40

iv

VIII. A REVIEW OF OTHER AREAS • • • • • •• • •• 44
Science and Health
Physical Education
Music

IX. CONCLUSIONS • • • • • • • • • • • • • • •

.47

BIBLIOGRAPHY • • • • • • • • • • • • • • • • • • $0

PART I
ORIGIN OF CURRICULUM DEVELOPMENT

CHAPTER I
A BRIEF HISTORY OF CURRICULUM DEVELOPMENT
New research in education has made it
necessary for curriculum makers to re-examine many of
the principles and practices of the past.

For many

years some old practices have proved satisfactory.
but in other cases it has become obvious that old
methods were inefficient, cumbersome, and a waste of
time, effort, and money.
The curriculum is often defined as the educational experiences that children have in school.
This is a broad definition, and it includes far more
than an outline of the learning of facts and skills.
Included are habits, attitudes, ideals, and appreciations.
The personalities of the teachers, non certified
personnel, and the principal are a part of it.
school building has its influence.

The

The impact of the

community and the whole culture ot the child in school
must be considered.
The elementary school curriculum over the years
has varied greatly.

Ancient Greeks and Romans placed

emphasis on physical training, wrestling, moral
philosophy, and drama.
-1-

-2-

The ideas about "mind" and "knowledge"
received much attention by the early Greek thinkers.
Plato was interested almost exclusively in the intellectual accomplishments of adults and had little or no
fe,11ng for the child's development.

His gifted student,

Aristotle dealt with abstract learning and had no
conception of learning based on activities, emotions,
and experiences.
Some early schools were established by the
churches, with emphasis on catechism and early Christian
doctrine.

After the Middle Ages there developed a more

informal type of elementary school.
Later philosophers such as RousseEU" 1 Pestalozzi,
and Froebel were shrewd observers of child behavior.
Herbart's theory of the operation of the
human mind certainly influenced the elementary-school
curriculUJtl theor7.

He proposed that teachers plan each

step in building an understanding of the individual
mind.

Herbart•s method was systematic.

He formulated

the five steps to help teachers guide the pupil.

These

steps, which are still used today, include preparation,
presentation, association, generalization, and applica-

tion.

Much of the

u. s.

Army teachings in World War II

and the Korean Conflict were developed according to this
same method.

About the only change was the addition

-3of another step, that of examination.
The content of the elementa17 school curriculum changed ve17 slowly prior to 1900.

Change is even

slow today, but the curriculum is changing at a taster
tempo as a result

or

industrialization.

By human nature, one is prone to repeat
tendencies of elder experiences in everyday living.
These tendencies develop into traditions which become
impregnated into society.

Once a tradition is accepted

and becomes a lasting one, any sudden change from the
normal becomes revolutionary.

Society, therefore, has

rebelled against sudden and drastic changes in modes of
living that affect them in their beliefs.

CHAPTER II

APPROACHES TO CURRICULUM DEVELOPMENT
Between 1915-1935 as many as 35 1 000 courses

ot study were made in school systems of the United
States.

One might ask

~why"

to all this activity.

This was an outgrowth of new demands placed upon
schools by rapid changes in olll' mode or lite.

To

this, educators had two courses ot action they might
follow.

Either they could sit idly by, or they could

adjust educational objectives and procedures to flt
the demands of the rapidly changing society.

Of couttse,

the latter was the choice of many school systems.
Basically these courses of study came as a
result of the period of inventions.

McCormick, who

invented the reaper, was a farmer; Cartwright, the
inventor of the power loom, was a clergyman.

Such

inventors were looked upon as freaks with silly ideas
that society was not yet willing to accept as practical.
We know that the changing from slave labor, to hand
tools, to fast modern machinery- has done much to change
the demands placed on schools.

The open frontier

exercised a variety of important influences on our

-4-

-5economic and social life.

The Westward expansion was

an escape from unemployment and many other important
problems.

As a result of the industrial development,

there was a transition from the agrarian to an industri-

al civilization. In 1936, Norton stated that a century
ago 80 percent of the people in the United States
lived on farms.
in 1936. 1

The percentage changed to 25 percent

Today, according to the 19$6 population

of 167,191,000, the farm population represents only
22,257,000 or 13 1/3 percent or the total. 2

Now that we are living in an air age, or
perhaps a more appropriate title 1• the Atomic Age,
fewer aeres of the land are homesteaded by the farmer
than ever.

With modern machinery, the individual

tenant or landowner is capable of farming two or even
four times the number or acres that his predecessor
did only twenty-five or thirty years ago.
This brief historical introduction will serve
only to cite the interesting issues of curriculum
development that lie ahead.

The most interesting and

lJohn K. Norton, Foundations 9.:£. Curriculum Building,
Ginn & Co., Boston; 1936, 84.
'
2New York World-Telegram., The World Almanac and
Facts !.9£ 1:221, New York, 1957, 326.
-· -

~!it.

-6challenging aspects

or

the study

or

curriculum. are

the rapid changes that are constantly taking place
as research continues to open up new possibilities
for those of us who deal with children in the schools.
One

or

the most interesting facets to consider is

that ot individual differences.

Individual Differences Approach

If we were to ask experienced teachers to
state the most difficult problems they race in a classroom they would, perhaps, emphasize those that involve
the adjusting of the curriculum to the wide range of
needs and abilities of individual pupils.

They are

asking how they should diagnose and correct difficulties,
how to find suitable material for all the children's
various levels, and how to make success possible for
everry child.

As the teacher searches for the solution,

he may place together a group of children that are
more or less alike in abilities and interests.

Whether

they call the groups nRedb!rds", "Bluebirds", "Cubs"
or "Cardinals", or even number them, the teacher is
recognizing that there is a need tor differences in
individuals.

It is quite obvious that our labor world

is not massed in one profession or group.

Our society

needs the services or unskilled laborers, janitors,
truck drivers, assembly-line workers, college professors,
managers, lawyers, surgeons, and many others.

There

are approximately 30,000 different job classifications
in the Department ef Labor's Dictionarz ,2! Occupations.
How fortunate we are that all men are not born with
the same talents, abilities, and 1nterestsl

We are

trying to understand these differences by use

or

intelligence tests, aptitude tests, and preference tests.
However, it is possible to overemphasize the importance

ot intelligence and achievement test scores in measuring
individual differences;

it is more meaningful to

describe some individual and trait differences.
In a first grade class made up of a random
gi-oup of six year old children, 2 percent or the
pupils have mental ages of less than four years,
and 2 percent have mental ages of more than
eight years. In other words, if we disregard the
2 percent at both ends of the distribution and
consider only the middle 96 percent or the class~
we have a four year range in mental development.~
If we examine the variability

or

intelligence at the

end of the s:t-x th or the beginning of the seventh grade
we find the range to be twice what it was at the first
gll!'Qde.

In arithmetic reasoning and computation the

3E. F. Lindquist, Educational Measurement,
American Council of Education, Washington, D.C., 1951,

10.

-8range is somewhat less, between six and seven years at
the sixth grade level.

More variability remalns in

fields of reading comprehension, vocabulary, the
mechanics of English composition, science, geography,
and history.

At a meeting in

1955

on "Enriching the

Math Curriculum" held in Decatur, Illinois, Mr. J.J.
Blair, Head of the Woodrow Wi1son Junior High Mathematics
Department, stated before a group of math teachers
that in grade nine he found abilities ranging from
five to fourteen, or a span of nine years.
The traditional public elementary school in
the United States is a graded school.

The citizens

have adopted the classification of a child by what
grade he is attending.

When the state adopted the

responsibility or an equal education to all the children,
the elementary schools took the form of the eight year
elementary school copied from the Volkschule in Germany.
Even the one room rural school has been graded along
with textbooks and the teachers.

This type of

education became an assembly line graded school with
specific standards, certain knowledge, skills, and abilities.

The number ot retardations and detentions was

very high.

Perhaps if children were as uniform in

their aptitudes and interests as steel is in its
physical properties such a school could be defended

-9on educational terms.

Psycho-biological Approach
The biological aspect of learning is one or
"teaching the whole child"•

Learning by memorizing

has no place in such an approach.

He who thinks this

believes that people learn by soaking up tacts as a
sponge absorbs water.
The concept of "wholism" implies that human
beings are wholes or organisms that are greater than
the sum of their parts.

This means that we cannot take

one separate part of the body and teach it a certain
skill, then take another part and teach it either the
same or different skills.

The teaching of hum.an

beings is much more complicated than this.

The

wonder~ul

organization of the body makes it responsive to its

The needs are closely related to interests.

own needs.

The child playing hard, "lost 1n his project", is
interested.

On this he finds satisfaction, but he also

encounters a great many frustrations and tensions.

We

can say that this whol1st1c theory is interrelatedness
within organisms--one part influences another and in
turn is influenced by it.
Other biological inheritances of man are his
brain and hand. his skeleton, and his nervous system.

-10-

The hands of man are coordinated• or course, with the
brain.

With the aid ot his nervous system man learned

to coordinate hand and brain to perform work.

,!h! Social Approach
Even though a classroom is composed or in-

dividuals, the teacher is influential in directing
social relationships among the students.

The autocratic

teacher attempts to dominate the classroom through
position and power.

He believes that most children are

disobedient and untrustworthy and that most people
are sinful.

The authoritarian teacher seeks security

through knowledge of subject matter and believes that
little else matters in teaching.
ing of fearful attitudes that

This creates a feel-

do~tnot

lend to efficient

learning situations.
The more desirable classroom is the democratic type where the teacher and pupils are members

ot a cooperative group engaging in meaningful and
purposeful activities directed toward educational
goals.

Each member feels his contribution is worth-

while and appreciated.

This democratic social atmosphere

in a classroom depends largely on the personality ot
the teacher.

Pupils are actively engaged in the planning

of the activities and are given praise for successful gains.

-11-

!!!_! Community

~

Pupil Needs Analysis

Because every school is greatly influenced
by the community, it is best that we consider the
community in connection with curriculum planning.
American communities are constantly changing, and in
order to evaluate these changes, we must distinguish
between rural and urban communities.
Since the widespread use of the tractor and
modern machtnery on farms has reduced the manpower and
work of the farmer, the rural population is diminishing
in size.

Because the farms are larger in size, rural

homes are farther apart.

Along with the improved

methods of transportation, farmers do not neighbor
as closely.

Thus, the small rural schools have been

abandoned to form Unit Community Schools.

"To be sure,

the radio, automobile, telephone, and other mechanical
conveniences have had their impact on the rural family.n4
Changes in occupations and employment have
greatly changed the community life and its 1nr1uences
upon school curriculum..

In the seventy years from 1870 to 1940, over
one-fourth of the active labor force or the country
shifted from the production of physical goods,

4B. Othamel Smith, William o. Stanley, J. Harland
Shores, Fundamentals of Curriculum Development, Chicago;
World Book Company, 1~7, 46.

-12including agriculture, mining, manufacturing, and
construction, to other activiti§s such as transportation, trade, and _clerical work.~
These new jobs have required sharp increases in clerical
occupations and salemanship.
How have these changes in the communities
caused curriculum changes?

First of all, there is a

need for realistic social understanding.

Only if the

individual is aware of what is happening to community
life will he be better able to cope with social problems
that certainly will confront him.
There is also a need for a new comm.on sense
to deal with problems that may arise.

The social order

operates on an understanding of uniform policies.

The

set of attitudes and ideas by which to tell what is
right and wrong, desirable and undesirable, with respect
to policies of large social groups have greatly changed
from the old fashioned community and its simple life of
sympathy and intimacy.

Th.us, it is the obligation

of those responsible for curriculum building to provide
opportunities for children, young people• and young
adults to rebuild ideas and attitudes that will be
valuable for them to cope with the new social order.

-13There is a need to eliminate class bias
from the curriculum. By the nature of our social
order the extracurricular program or most schools,
practically ru5es out individuals or the lower
social strata.
Moreover, the fact that those who drop out

ot school come largely from the lower social classes
indicates that the holding power of the school is
weakest among the lower classes and strongest among
the middle and upper classes.

Harold

c.

Hand, "Principal Findings of the

1947-48 Basic Studies of the Illinois Secondary School
Curriculum Program," Illinois Secondarx School C~rriculum
Program Bulletin No. 2, (circular Series A, Vol 1),
Springtle!H, 111ino1i'f Office of the State Superintendent

ot Public Instruction; May, 1949, 10.

-1!~-

Summary

During the period following the westward
expansion when school systems shifted from agrarian
to industrial areas, educators chose to study various
approaches to curriculum development to meet the
demands of a rapid changing society.

The increasing use

of intelligence and achievement tests revealed variability in individuals as possible causes to retardations
and detentions.
Even though all children appear physically
to be similar, effective learning processes are related
to their interests and felt needs.

The learning-teaching

process of the whole child is known as the psychobiological approach.
Realizing that children become future citizens
caused educators to study the society and the community
in which they are preparing to live.

Tb.us the other

two approaches to curriculum development came from the
social approach and the

com.~unity-pupil

needs analysis.

CHAPTER III
THE FOUR TYPES OF CURRICULUM
The preceding section or this paper has
dealt with the historical background of the elementary
schools with reference to the development of the curriculum.1· For some time the typical elementary school

curriculum was composed of subjects all of which were
taught separately.

Even today this type

or

curriculum

organization is found in many elementary schools,
though in recent years there has been a tendency away trom

it.
Separate-subjects

Cur~iculum.

In a separate-subjects cu!'riculum, arithmetic,
geography, history, spelling, writing, and all other
subjects are taken up in separate periods of the school
day.
group.

The children study arithmetic, for example, in a
As the weeks pass, they progress trom the simple

to the more complex processes, learning to solve problems that grow progressively more difficult.

Many of

the brighter children are not adequately challenged by
the work, and many of the slower children become confused

-15-

-16as they fall behind in work of a curriculum geared to
those with average abilities.

In the Sullivan Unit

this system prevails, especially in the departmentalized
seventh and eighth grades except the Language Arts
department.

In lower grades from kindergarten through

the sixth, where all the subjects are taught by one
teacher, the separate-subject type still prevails.
Where such a curriculum is 1n use, one
trequently hears the complaint by teachers that other
teachers are to be criticized for failing to insist on
good grammar during the geography or the history period
or to require good composition in papers on history or
in science.
Educators have tried desperately, but have
not been able, in the separate-subjects curriculum,
to overcome the barriers in the way or caring for
individual and trait differences while integrating
learning so that all that 1s learned may be
brought to bear in a meaningful way in thinking
and in problem-solving.7

Correlated Curriculum
This type curriculum is a modification of the

separate-subject form.

It is sometimes called a "Core", in

7Robe:rt H. Beck, Walter w. Cook, Nolan c.
Kearney, CUI"riculum in the Modern E1ementar7 School,
1953, New fork, Prent!ce-Haii, !no., 238.

-17which two or more subjects with factual, descriptive,
and normative content are correlated.

The thought

motivating this theory was that the various subjects
in the curriculum should be related and organized so
that one reinforced and complemented the other.

This

works very well in the social science-English area,
but it presents difficulties in the physical sciences,
mathematics, and in special subjects such as art,
music, and literature.

Broad-fields Curriculum
In this form of curriculum organization,
several cores of "broad-fields" are chosen.

Within

each one, because of the similarity of the subject
matter, a great deal of correlation is possible.

One

of the broad fields often selected is language arts.
It includes reading, writing, spelling, grammar,
punctuation, oral speech, and listening.

This plan

is followed in the seventh and eighth grade Language
Arts department of the Sullivan Unit.
Social studies is another example which may
include history, geography, civics, the Constitution,
and current affairs.
Under the broad-fields curriculum the number
of periods during the school day was greatly reduced•

-18-

and the opportunities for motivation, activi•ies, and
more meaningful learning were greatly increased.

Developmental-activity Curriculum
In the developmental-activity curriculum,
from a single idea is developed a broad area

or

learning

which may include details and tangent information related to accomplishing a general plan.

To cite an

example, from mention of a ¥&cation trip, class
committees did research and collected 1nfo:rmation
needed in executing the trip.

This included use of

computation, letter writing, map reading, tax study,
traffic regulations, industries, products, and climates.
First to be taken into consideration is the
range of individual and trait differences.
must consider the needs
them today.

or

Too, we

children as we understand

Lastly, we must analyze the problems

facing the learners in their culture and community
today.
In actual practice, however, these four types
of cunricula cannot be rigidly separated.
into and overlap each other.

They merge

In the actual classroom,

it is difficult to classify a curriculum as a broadt1elds curriculum rather than a developmental-activity

-19curriculum because so many characteristics of both
may be overlapping.
In general, it seems that most authorities
prefer the developmental-activity curriculum over
the other three because 1t seems to incorporate more
completely the desired methods

or

meeting the individual

needs.
The Sullivan Curriculum is based in part on
the developmental-activity type, but it has more in
common with the broad-fields curriculum as will be
shown in the evaluation section of this paper.

PART II
EVALUATION OF THE SULLIVAN UNIT CURRICULUM

CHAPTER IV
ORIGIN OF THE SULLIVAN STUDY
During the school year

1953-54,

the Board of

Education and the Superintendent of the Sullivan Unit
recognized the need for a co-ordinated program 1n all
the elementary schools of the Unit and a co-relation
between the high school and the junior high school
programs.

To direct this program, the board employed

one of its high school English teachers, who was also
a guidance counselor, as Assistant Superintendent in

charge of Curriculum and Supervisor of Teaching.

The

following areas of the curriculum were studied:
Language Arts- which included reading, language,
writing, and spelling
Social Studies- which included histor7, geography,
civics, and the Constitution
Science
Mathematics
All the teachers of the unit were appointed to
one of the above committees.

At that time there were

five rural attendance centers in surrounding areas of
Sullivan and two elementary school

-20-

building~

within

-21-

the city limits.

The rural schools were either two or

three room buildings with grades ranging from one
through six to grades one through eight.

They were

as follows:
Rural

Jonathan Creek
Crabapple
Allenville
Bruce
Reedy

3 rooms
2 rooms
2 rooms
2 rooms
2 rooms

grades 1-8

"

"
"
"

Within the City Limits
Kindergarten
1 room
"
9 rooms with
Powers
1 outside portable
Lowe
12 rooms with 2
outside portables

1-8
1-8
1-6
1-8
K

1-3

4-8

The term "portable" used above concerned newly
constructed temporary buildings built near the existing
elementary schools to house the overflow of students
as a result of consolidation and to accomodate the

increasing number of students.

These buildings were

built in the summer of 1953 to serve for five years
until a new building of sufficient size could be built
to incorporate all the overflow.

Also, the kindergarten

room was leased from the American Legion as an emergency
measure.
During the interim, three different building
programs were submitted to the voters and defeated.
One of the proposals was to construct an annex to the
present high school building and then to develop a

-22-

three year junior high school.

The other two plans were

for elementary buildings at newly selected sites near the
city limits.

These proposals were defeated by narrow

margins, and 1n one casa part of the plan to build a
cafeteria and additional rest rooms to the present
Powers

Building~was

passed.

The board acknowledged

the overcrowdedness that existed in the unit and chose
to add to the successful part of the referendum additional sums available in the building fund to construct two
additional classrooms to the all-purpose room and
cateteria.
summer of

This construction was completed during the

1955.

During the same summer the Board of

Education closed the two rural attendance centers at
Reedy and Crabapple.
In the fall of the school tel"Dl of 1956, the
voters of the U.nit passed a bond issue of $995,000 to
build a new high school beside the existing high school
building.

The old building was then to house the

upper elementary grades.
At the close of the 1956-57 school year, the
Board of Education closed the rural schools at Allenville
and Bruce.

This left only one rural attendance center

in operation at Jonathan Creek.
The education purpose behind this action
stems from a determination to increase educational

-23standards by gradually changing from a multiple-grade
teacher situation to a single-grade teacher situation.
The numerous rural attendance centers created complex
transportation problems such as delivering the elementary students at scattered distant points about the
unit.

It was ascertained that students could be

transported into central city schools much more quickly
than to various rural centers.
This long range program has made better use

of teachers and reduced the pupil load to approximately
thirty per teacher.
Philosophy ,2! Education !.2£

~

SUll!van .Ya!! Schools

The first step of the Committee was the
establishment of a philosophy of education for the
Sullivan Unit.

Philosophy of any school should be the

ultimate goal expected to be achieved in order that it
may better prepare its future citizens for life within

a complex society.

'!'his philosophy resulted from the

study.
We, in the Sullivan Unit, believe:
1. That education in a democratic society is
based on the belief that its members are
or can become properly equipped for
participation in the democratic process.

2. That the characteristic values or a democratic society are:

-24a. A deep and abiding respect for the
dignity and worth of the individual.
b. A mutual responsibility of individuals
and groups for advancing general welfare.
c. A faith in the intelligence of man.
d. An equality of opportunity regardless
of race, religion, or economic status.

3.

That learning is a process which changes
the individual's mode of reacting to and
upon his environment.

4.

That the

c~ief

function of education is:

a. To accomplish those physical, mental,
and moral changes in behavior which will
help develop a socially competent and
responsible individual.
b. To guide these changes so that they will
be expressed in satisfactory hum.an
relations, healthful living, the business
of making a living, and adapting to,
and improving one's environment.

5.

That the role of the school in a democratic
society is:
a. To assume the responsibility for the
development of the basic academic skills,
attitudes, and appreciation necessary
for social competency.
b. To seek and co-ordinate the activities
of community agencies, including the
home. in working with the schoo1 81n
accomplishing the total purpose.

To summarize the accomplishments of Sullivan

Btan~a~e Arts Curriculum. Guide, Sullivan
Community Unit c oois, No. 300, Sullivan, Illinois,

1953-54.

-25Unit District #300 since 1953, the school board initiated
plans for the curriculum reorganization which resulted
in these changes: reduction

or

teacher grade load,

construction of portables adjacent to existing city
buildings, carrying out of administrator-teacher
committee study and revision of curriculum content,
closing of four rural attendance centers, building of
an addition to Powers School, and passage of a $995,000
bond issue for a new high school building.

All this

developed from carrying out the philosophy of education
developed early in the study.

CHAPTER V

THE LANGUAGE ARTS CURRICULUM
The Language Arts Committee, made up of
nineteen members, consisted of the following: six
administrators and special teachers such as the speech
eorrectionist, seven elementary teachers, two junior
high and four high school teachers.

The junior high

and the high school teachers were qualified degree
teachers with majors in English.

The committee was

subdivided into subcommittees which met separately,
then together, in completing the task.

The entire

guide was completed in one year, the committees meeting
from two to three times each month.
The committee stated that the purpose of
language arts program is to put into the child's hands
the tools by means of which he may master as effective-

ly as possible all life situations involving language.
They listed the minimum essentials which should be
covered in each grade.

However, each teacher should

keep in mind that the program is continuous and that
all fundamentals taught in one grade must be continued
throughout other grades.
In the writing of the Language

-26-

.!!:!! Curriculum

-27Guide• an, attempt was made to avoid the stereotyped
phraseology of the education books and courses, so
that the teaching ideas suggested might come to the
reader simply and clearly without the mental blur of
the oft-repeated technical phrases.
The Committee made the following general
recommendations:
We feel that there is a need for a definite outline
giving the where's• when•s and how•s of the
entire language arts program so that all teachers
will be familiar with the program from the kindergarten
through the senior high school.9
At the junior high school level the language
arts has been blocked into two forty minute periods per
day making a total of eighty minutes daily.

The committee

felt that only .f'orty} minutes a day was insufficient
considering that the subjects of reading, language,
spelling, and penmanship were all merged into one
subject.

Since the language arts provide the tools

necessary for coping with other school subjects as
well as tor greater general enjoyment of life when the
student completes school, the committee recommended
that all teachers 1n all subjects require perfection
in the areas

or

language arts.

It is a natural tendency

for teachers of other subjects to be more concerned with

-28their particular subject matter and not with the teaching of English or language.

However, the recommendation

by the committee has had its effect within the last
two years.

The principal voiced a desire that more

essay type exams and fewer true-false, completion and
multiple-choice type should be used.
Since the University of Illinois plans to
discontinue 1ts course 1n non-credit freshman rhetoric,
much criticism has been pointed toward the grade school
in its failure to teach certain fundamentals.

These

pressures have brought about more essay type daily work
in the upper grades.
In considering the curriculum guide in the
language arts, the writer chose to use the seventh
grade program as an example.

In all the eight grades,

each subject such as reading,

languag~

spelling, and

writing was dealt with as a separate subject.

Seventh Grade Reading Program
The reading text book for grade seven ls

-The World -of Adventure,

by the American Book Co.

Other supplementary material is also available, such
as the Sunshine Series, published by The Singer Co.
Under things that "You Must Realize" the
committee listed:

-291. Greater flexibility in planning and handling
lessons.
2. Use of accompanying teacher's guides.
3 •• Better understanding of the individual pupil.
4 Motivating and challenging each group at its
interest level.
5. Greater use or supplementary material.
6. Constant active supervision and help at all times.
While you are supervising one group the other
must be reading motivated and planned material.
1 •• Daily teaching of each group.
8 No hard and fast time schedule.10
The

aims of the teachers were brought out in

the next topic, You Hope To:
1. Continue a developing reading program.
2. Help the child to read independently with interest
and pleasure.
•. Enrich his vocabulary, comprehension, and speed.
Provide tor growth to read critically.
Build a better understanding of critical reading,
skimming, and browsing.
6. Stimulate a standard approach to books through
the study of the table of contents, the index,
title page, appendix, bibliography, and footnotes.
7. Motivate the student to a greater use or books
through the use of the library.
8. Develop an appreciation for various types of
materials throug'.ti the study of short stories,
novels, essays, speeches, drama, poetry, periodicals, and newspaper articles.
9. Prepare students for all reading situations
through the study of the special reading techniques used in reading newspapers, magazines,
road.maps, time tables, catalogues, dictionaries,
directories, directions, diagrams, graphs,
receipts, poetry, and stories.
10. Develop each student's ability to read aloud and
silently for meanings, effect, and enjoyment.11

~.

_,

im:tb1d

-

5.

ll:tbid, 6.

-30The above is a statement or the suggestions
that can be employed in the teaching of reading.

Since

these are only guides. they may not be complete• but
it is a good list from which any teacher could develop

further aims.
Following the aims, the committee listed the
procedure to follow in the next phase under "You Will
Proceed To":
1. Follow in general the plan of the text if
not the order.
2. Vary your plans by combining or co-ordinating
groups in duplicated or related materials.
3. Add to pupil enjoyment by occasional use of
exceptionally attractive selections with the
entire class as purely pleasure.
4. Keep reading as reading. with a minimum of
written work.
S. Make good use of all materials and devices
such as the accelerator1 wire recorder, phonograph. and visual aids. 2
In summarizing, the committee listed the
following questions: "Have You":
1. Accept«ble evidence that the pupil has made
appreciable growth in reading ability within
his physical and mental capacity?
2. Broadened his reading outlook so that he will be
able to faoe straight lite~atu~e?
3. Encouraged and stimulated the pupil to read and
think independently?
4. Helped him to improve so that he can speak and
write with reasonable correctness?
S. Made reading so enjoyable that he wants to read?l3
12 Ibid 1

7.
13rb1d, a.

-31While the lists shown above may not be detailin their listings, nevertheless, they are very basic•
and any new teacher in the unit could easily understand
the

a1m~proeedures,

and objectives that are hoped for

in the reading program.

!!!,! Language Program
The language program, as shown in the Language
~Curriculum

Guide, is quite lengthy and detailed

in its presentation.

This section of the guide is so

extensive that it might discourage a new teacher of
the possibility of covering all the items shown. However,
on the other hand, it is so written that there is no
doubt of its application and usage in forms of writing.
The topics covered in grade seven are as follows:

1. Sentence Sense and Structure; Grammar
2. Paragraphs
Capitalization
Punctuation
Usage
6. Letter Writing
1. Greetings
8. Personal, imaginative writing
9. Factual, Expository Writing
10. Vocabulary, Diction
11. Study Aids
12. Manuscript Form
13. Parts of Speech
e. Adjectives
a. Nouns
b. Pronouns
r. Prepositions
c. Verbs
g. Conjunctions
d. Adverbs
h. Interjections

~=

-32The language guide indicates the proper margins in
letter writing, how to head a test paper, and how to
use proper form in outlining.
the teachers of the system.

This is a guide for all
The students, too, like to

have a uniform method of writing papers.

As a result,

much confusion is prevented.
'l'he

language textbook used in the seventh

grade is Perfecting !2!!£ Language, by McKee, and is
published by the Houghton-Mifflin Co.
been well accepted.

This text has

Plans are being made to review the

language series to be used in the school year 1958-59.
The outcome could be either to readopt the present
series or to select a new one.

Proposed LanSRage

~

Review

Selection of a new series is done almost
entirely by a special committee appointed by administrators.

This committee will probably be composed of

five members selected from the various grades from one
through eight.

The chairman of the committee will be

the seventh grade teacher who has already been informed.

Preliminary plans were made during the 1956-57

year.
At the first meeting, the chairman will call
the various members to decide what course of action

-33they want to take.

Also, the committee will decide

what is expected in a good language series.

Perhaps

either a representative from one of the book companies
or a consultant may come to give a starting outline.

If

the committee follows the same pattern as the math
committee this last year, the members will request
examination copies from all the major publishers in
the field.

From these a selection of the three or

four series considered to be the best will be made.
After the committee has selected several
series, the chairman will write the publishers and request
either a consultant or the representative to appear
before a general meeting of all the elementary teachers
in the Sullivan Unit to present his series.

A time

limit of perhaps twenty to thirty minutes may be set
to prevent too long a meeting.

The final adoption will

be determined from a majority count of votes taken either
by show of hands or by secret ballot.
Advantage of this democratic system is that
teachers had a voice in the selection of the text
they will be using for the next several years.

This

method has been used in the Sullivan Unit now for four
years and has been highly successful.

It needs to be

pointed out that the superintendent and principals
are not left out of the picture.

They are automatically

-34members of the selection committee and attend all meetings.

.Working with the chairman, the committee is

steered and advised by the admi.nistrators in text books
selection.

In the past, the books selected in the final

adoption were primarily the favored text of the committee.
Text books in the Sullivan Unit are provided
to the students through a book rental system averaging
approximately $6.75 per student.

This amount includes

both the text rental and the cost of workbooks.

The

amount is boosted somewhat by the use of a number of
expendable workbooks.
In the seventh grade language guide, the
suggested time for language is two-fifths.

The remain-

ing time, three-fifths, is suggested for reading.

These

time limits are flexible and are approximate.

Spelling
The book used for spelling is the Language
~

Speller, published by the American Book Company.

Maximum suggested time for formal spelling is sixty
minutes per week.
Correct spelling is too important in life to
leave its attainment to chance or to incidental learning.
The planning by the teacher should be purposeful and

-35well organized to meet the needs of each individual
student.

Individual differences are considered in the

guide by realizing that some students do not need to
do the exercises or study the word list.

may need help.

Other students

The teacher should evaluate the exercises

and assign only those that are most beneficial.
What the student should learn is listed as
follows:
1. Diagnose, keep a list of, and overcome his own
spelling difficulties.
2. Select the study methods most effective for him.
3•• Proof read all papers for correct spelling.
4 Use the dictionary intelligently as a spelling aid.
5. Apply simple spelling rules.
6. Enunciate and pronounce correctly.14
Suggestions are made to the teachers to diagnose
the student's difficulties, such as:
l. Defective hearing, speech, or vision

2. Low intelligence
) •• Lack of interest
4 Incorrect pronunciation
5. Poor study habits ~

Teachers should use the Teachers Manual and
the Keys.

Some of the techniques are suggested for the

teacher to follow in his instruction.

These are listed:

1. Hear and pronounce the word clearly, using
syllabication.

15Ib1d, 18.

14Ibid1 20.

-362. Look at the word intently; try to visualize
the word with eyes closed.
3. Analyze the word by:
a. Phonics and combinations of letters
b. Apply in spelling rules
c. Suffixes and prefixes
d. Root and base words
e. Accent marks
t. Compound words
4•• Write the word.
5 Think about the word as to its use and meanings.16

Writing
No special time is alloted for formal practice,
but good writing is a habit which should function every
time the pupil has something to write.

Teachers should

set a good example in their own writing, especially at
the chalkboard.

The students are responsible to present

legible and neat work.

One of the fundamentals of

writing that should be stressed is the importance of
good posture.
Before leaving the field of language arts, it
should be noted that perhaps one of the most important

sections of the curriculum guide is that part entitled
Remedial Reading Chart. This chart includes suggestions
dealing with deficiencies, possible causes, and remedial measures.

It is actually a handbook to which

-37teachers can ref er readily for early diagnosis in
remedial reading difficulties.

It is recognized that

this method does not replace a remedial reading section
or possibly a remedial teacher so trained in reading
difficulties, but it is a recognition that problems of
this nature do exist and that teachers are to give
all the first aid possible to students.
Because of financial difficulties, Sullivan
has not been able to secure a specially trained remedial teacher.

However, the high school has in its

curriculum a course for freshmen in Special English.
This course is a special reading course for those who
have shown low achievement in reading comprehension.
and vocabulary.

This course should be placed in the

intermediate grades, but with the overcrowdedness in
the elementary schools, no special classroom has been
available.
For the past three years, emphasis has been
placed on phonics in the first three grades.

Even

though the critics say the phonics prove to be of little
or no value above grade five, it does place more
emphasis upon the reading program.

or

The over all value

this program is to be evaluated in the future when

students arrive in grades above the fourth.

CHAPTER VI

ARITHMETIC
It was previously mentioned that the
Sullivan Unit recently completed its review of the
arithmetic curriculum and formed a commf ttee for the
adoption of a new text

se~ies.

The series unanimously

adopted by the elementary teachers was that published
by Winston and Company.

There were two reasons why

this series was adopted.

First, the Winston books

were previously used in grades one and two.
Seeing

Numb~rs

grade two.

They were

for grade one and Finding Numbers for

Teachers of grades one and two praised

highly the value of these texts.

Stnce this series was

already familiar to them, the teachers of the first
two grades voted for what they already knew to be a good
series.
Secondly, the committee was searching for a
book that would cope with individual differences.

The

chairman of the selection committee attended a math
committee meeting in Springfield in the fall of 1956
and heard Dr. Leo J. Brueckner speak on the top1c of
"Enriching the Arithmetic Program".
author of the new Winston series.

Brueckner is the
In this speech, Dr.

-39Brueckner pointed out methods of providing for the
gifted child and caring for the average and slow learner.

The Chairman of the math committee was so impressed

that he put into practice many of the suggestions he
learned from the meeting.

He also carried back to

other teachers many suggestions for them in their
classroom teaching.
One method of enriching the seventh grade
program was by visiting the local bank to study methods
of bank procedures, interests, and bookkeeping.

No

student will forget that visit because each received a
silver quarter during his visit.
Another enrichment practice made was by posting
bonus problems on the bulletin board each week for those
who wanted to accept the challenge.

Some of the problems

would challenge many businessmen and adults.

Enthusiasm

was high among students in the seventh grade in finding
they could work complex and difficult problems.
Test results indicated this enrichment
program increased the problem solving achievement scores
for both the seventh and eighth grade four-tenths of
a grade.

It is hoped that this progress will continue.
Since the curriculum is to be revised this

year, it is not known just what the specific outlines
are to be, but the general subject areas covered in the
the seventh grade are not to be changed greatly.

CHAPTER VII
SOCIAL STUDIES
The curriculum in the Sullivan Unit for
social studies is based on the Follett Company series
beginning in grade three and continuing through grade
six.

This series is a combination of geography, history,

civics, and government fused into one text.

Beginning

with grade seven, there is a distinction made between
history and geography.

Even though some history is

included in the seventh social studies program, the main
emphasis is placed on geography, using a world outlook.
The eighth grade social studies is primarily history,
with civics and a study of the constitution included
within the year's work.
An adoption of a new text in the seventh grade

was completed during the 1956-$7 school year.

Since there

are no other seventh grade rooms in the unit except those
at Lowe School, the entire Social Studies is taught by
one teacher in three sections.

Tb.is made the study and

adoption of a new series very simple. Working with the
principal, the social studies teacher made an extensive
study or various texts that coincided with Curriculum
Guide.

Upon his recommendation to the superintendent,

-40-
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final adoption of the book The World Around Us, published by Metzer, Bush Co., was made for the 1957-58 school
year.
'1le new course of study for the seventh grade
social studies is to be written this year.

-

Two units

--

from the old text, '!he World at Work, will probably be
included in the course.

The topics of these units are

considered important within the curriculum because they
are not adequately covered any other place in the guide.
These topics deal with the Earth, its size, and its
motion, and climates of the World.

In the past, a small unit on Illinois State
Geography and that of Moultrie County has been a part

or

the curriculum.

To stimulate the teaching of Moultrie

County government, a trip to the County Court House
has been made in the latter part of the school year.
It has been the opinion of the teaching staff that
students should be well acquainted with local government
and

local history.

Certainly citizens of this area

will be dealing with offices in the Court House in their
future careers.

This type of teaching is becoming more

popular every year with teachers in the Sullivan Unit.
An example of the developmental-activity
curriculum has been well employed by simulating an
automobile trip.

The students formed themselves into

-42groups of five.

They organized, planned and made

believe a vacation to some agreed area in the United
States.

Each group was g1ven a make believe car,

one hundred dollars, and a two weeks time limit to
complete their trip.

The cost of meals, lodgings, tolls,

admissions, and car performance was fixed for all groups.
After making a study of state speed laws, gasoline tax,
and the time required in traveling to their destination,
the students computed their costs to determine if they
could reach their selected vacation spot and return.
The driver of the car was the chairman of the group.
Through his direction, each member selected one of the
states through which they traveled as his project of
study.

The project was a note book of state facts,
information about industry, agriculture, pictures of
parks, and other points of interest.
To obtain information, a correlated project

of letter writing was co-ordinated oy the Language
Arts teacher.

Every student wrote letters to many states

requesting maps, pamplets, brochures, pictures, booklets,
stamps, and data of interest.
by the teacher.

Addresses were supplied

The students wrote to state highway

departments, secretaries of state, chambers,-of commerce,

-43and large city offices.
Because the students received something
tangible, they became enthusiastic.

Instruction in

letter writing form., letter composition, and proper
addressing of envelopes became part or the language
arts correlated program.
The various materials the students received
were entered in his notebook.

Additional facts and

reports were made from his study in reference materials.
His completed note book was his contribution to the
class.

The class was free to look over the projects.

CHAPTER VIII
A REVIEW OF OTHER ARFAS
Science and Health
---------- -----Science is taught daily in a forty minute
period under one teacher for both grades seven and
eight.

------1955.

The text, Our Environment, by Smith, Carpenter,

and Wood, was adopted in

Intergrated with science 1s health.

Annually,

a test is given in compliance with the state law.

The

test was prepared by the Unit Superintendent in 1956

to be used in both seventh and eighth grades.

Scores

made by students were rather high which indicated that
either a test revision was necessary or that teaching
was above average.

The test contained basic health

questions at a seventh grade level.
health tests were entered in the

Results of the

student~

cumulative

records tor reference.
Included in the teaching of science have
been field trips to the City Water Works, City Light
Plant, Masonic Home Museum, Illinois Central Telephone
Company, and others.

Learning situations resulting

from such field trips have presented amazing results.

-44-

-45Lay people and professional people have
volunteered to present additional information about
airplanes, safety, and fingerprinting with great
success.

Physical Education
Each teacher is responsible for organizing
his own program in grades one through six.

In grades

seven and eight, physical education is under the direction of two qualified physical education instructors.
Every boy and girl receives five forty-minute periods
per week.

Enthusiasm is high in the department through

the guidance of good instructors.

Through the efforts

of the instructors and both boys and girls of the
seventh grade, enough money was earned by gleaning corn
fields, and operating a concession stand at basketball
games to purchase a trampoline.

Last year was the first

time such an apparatus has been used in Sullivan.

Both

boys and girls feel that it was money well spent.
Perhaps the highlight of the year is a
program presented by the P.E. department for other
students in grades four, five, and six.

This program

includes tumbling, pyramid building, relays, rope climbing, trampoline stunts, wrestling, and boxing.

A

master of ceremonies and clowns provide the comedy.

-46As a result of this program, a strong desire to participate in P.E. activities prevails among the students.

Music
The music program can be described as a fivefold program consisting of singing, rhythmic expression,
listening, playing of instruments, and appreciation.
Music is taught by a special teacher in grades seven
and eight twice weekly in forty-minute periods.
is a requirement for all students.

Music

A highly competent

teacher has created such a desire that many students
volunteer to join the chorus during off-scheduled time.
Out of the last three years, the chorus has gone to
various meets, winning the highest award one year by
placing first in the state contest.
Students may also elect to join the grade
school band, which meets twice weekly.

This type of

program has worked very well in developing material
for a high school band.

The grade school band presents

a concert in the student body once a year.

CHAPTER IX

CONCLUSIONS
In summarizing, it will be noted from history
that curriculum development has been constantly changing
to meet the needs of society.
To meet the changes, approaches to curriculum
development are made by:

An examination ot individual

differences, psycho-biological, social, and the
community and the children.
To employ a curriculum, the four types of
curriculum program may be used with any one or a
combination of the following:

Separate-subject curriculum,

correlated curriculum, broad-fields curriculum, and
developmental-activity curriculum.
In Part II a review of the Sullivan Unit #300
was explained and emphasis was made on some of the
following points:
1. A history revealed that problems in the Sullivan
Unit sterruned from consolidation, rural attendance
centers scattered throughout the area, higher
taxes, overcrowded classrooms, and a lack of a
unified curriculum program.

-47-

-482 • The formation of a. Language Arts curriculum was
developed to review reading, language, spelling, and
writing to publish a detailed teachers guide
so all grade levels would be unified.

3. As a result of the experiences of the Language
Arts Committee, the Arithmetic Committee adopted
a new series.

4.

In reviewing the Social Studies program an
example of the developmental-activity type

or

curriculum was explained.

5. A review

was shown in other areas of the

curriculum such as Science, Physical Education
and Music.
Even though the Sullivan Unit curriculum is
not complete in all respects, it does provide for the
four methods of approach to the curriculum mentioned earlier
in this paper.

There are, however, several weaknesses.

First, the present seventh grade classes are

too large.

Grade seven has thirty-four students in

each of three sections.

Because of no available room,

it is impossible to divide this grade into four sections-which would be des1rable.
Secondly, Sullivan has no handicraft such as
industrial arts, homemaking, or art.

Shortly after

consolidation, the shop and homemaking rooms were

-49converted into regular classrooms to provide for the
merging of rural schools with the town schools.
Other shortcomings of the Sullivan Unit is
the lack of special teachers such as Speech Correctionist,
Remedial reading, and a teacher for the Educatable
mentally handicapped students.
Committee, which was formed in

The Citizens Advisory

1955,

has discussed these

problems in several or its meetings, but no definite
solution has been found.
However, with the community co-operating with
the teachers, the Board of Education providing more
adequaV,e educational facilities, an increased educational
tax rate, and the teachers and administrators working
together constantly to review the curriculum, only
progress can come in battering the curriculum of the
Sullivan Unit.
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